The Impact of Parental Involvement, Personality Traits and Organizational Support on Satisfaction  by El-Hilali, Nabil & Al-Rashidi, Layla
 Procedia - Social and Behavioral Sciences  177 ( 2015 )  408 – 419 
Available online at www.sciencedirect.com
1877-0428 © 2015 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/4.0/).
Peer-review under responsibility of the Scientific Committee of GLOBE-EDU 2014.
doi: 10.1016/j.sbspro.2015.02.382 
ScienceDirect
Global Conference on Contemporary Issues in Education, GLOBE-EDU 2014, 12-14 July 2014, 
Las Vegas, USA 
The Impact of Parental Involvement, Personality Traits and 
Organizational Support on Satisfaction 
 
Nabil El-Hilali a* , Layla Al-Rashidib 
 
ͣ Kuwait Maastricht Business School, Kuwait.  
ᵇAl-Jahra Governorate Primary School, Kuwait.  
Abstract 
The study argues that there are a number of factors that influence job satisfaction of school teachers including; Parental 
Involvement, Personality Trait (Extraversion and Agreeableness) and Organizational Support (Professional development, 
Workload and Distribution of Justice). The research uses a questionnaire as a data collection instrument which targeted women 
primary school teachers from an educational region in Kuwait. Key results found that parental involvement, agreeableness, 
professional development and distribution justice are factors that significantly influence the level of school teachers' job 
satisfaction. Others findings indicate differences between nationalities and marital status of teachers when perceiving workload, 
distributive justice and satisfaction. The study adds to the existing knowledge of education from Kuwait where this type of study 
is scarce.  
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1. Introduction 
 
Employees are the most important assets of any company; they represent the internal customers of the firm, 
as they satisfy the working environment, especially when they are willing to cooperate with the organization 
to reach its business goals (Cheng and Chen, 2011). So, in order to satisfy customers, organizations must 
satisfy employees’ needs and requirements. The literature on employee satisfaction is still immature compared to 
that on customer satisfaction especially in the education sector (Comm and Mathaisel, 2003). This has  
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inspired the authors to carry out this study on a number of primary schools in Kuwait. Moreover, worldwide there 
are a number of studies on the factors that influence school teachers’ job satisfaction and job related stress. 
Unluckily, in Kuwait, only few researches were done on this topic. Therefore, there is a need to study about 
teaching techniques, curriculum, technologies and working condition of school teachers in order to understand 
the factors that influence job teachers ‘satisfaction in the country, so that strategies can be put in place to enhance 
performance in education in Kuwait. 
 
2. Literature Review 
 
2.1  Job Satisfaction in the Education Sector 
 
According to Saari and Judge (2004) the most commonly accepted definition for employee job satisfaction 
is the definition proposed by Lock (1976) that is “the employees’ positive emotions consequential from the 
evaluation of one’s job or job experience.” J ob satisfaction is the level of contentment a person feels regarding 
his/her job (Boundless.com, 2013). 
 
Teachers’ satisfaction is believed to play an important role towards continuous development of any 
educational system together with other factors, like professional expertise, competencies, strategies, as well as 
educational resources (Ololube, 2004). Actually, Cheng and Chen (2011) explained that teachers’ satisfaction 
with the working environment within an academic institution can promote the quality of teaching and 
research quality. Therefore, teachers’ needs and requirements must be fulfilled in order to improve the 
environment they operate in and encourage them to present outstanding teaching performances. Several 
researchers argued that while most of the previous studies in t he  education sector were focusing on students as 
“customers,” many of them ignored the importance of teachers’ satisfaction, which is a key determinant of 
students’ satisfaction (Comm and Mathaisel, 2000). 
 
Supporting this idea are Bogler and Nir (2012) who stress that job satisfaction of teachers has a major 
influence on the school’s effectiveness, and is perceived as a key element for performance improvement. 
Moreover, Saari and Judge (2004),  and Li and Hung (2012) all agree that there is a positive relationship between 
employees’ level of job satisfaction and their behavior and attitude at work. 
 
Other authors like Darmody and Smyth (2010) focused on the negative aspects of satisfaction and explained that 
teachers’ dissatisfaction and stress levels that might result from economic or personal issues can all lead to poor 
performance, burnout and consequently impact on students’ results negatively. Furthermore, dissatisfied 
teachers are more likely to leave the teaching profession as they tend to be less productive and have low quality 
relationships with their students (Zembylas and Papanastasiou, 2004). For her part Heitin (2012) who conducted 
a US national survey in 2012, found that teachers’ job satisfaction reached its lowest level. The author argues 
that this was mainly due to the economic and financial crisis which directly affected the educational budget. 
Therefore giving attention to research about teachers’ satisfaction is becoming imperative so that key factors can 
be identified in order to improve it, as suggested by Houtte (2006). 
 
2.2 Factors affecting job satisfaction 
 
There are different factors that influence the level of job satisfaction of employees in general and of 
teachers in particular. In education, teachers have varying levels of capabilities, skills and needs, and hence 
they perceive tasks differently. So, what is highly satisfying for one teacher may be a great burden for another. 
Worldwide, studies have gathered different evidences and provided different factors that impact the level of job 
satisfaction of school teachers, as indicated in Table 1. 
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Table 1 - Determinants of job satisfaction in the Education sector 
 
Determinants of job satisfaction Authors 
Teachers’ feeling of achievement, school environment, relations with students and 
colleagues as well as the higher management Al-Aghbary (2003) 
Emotional and social requirements in the form of: security, pay personal relationships, 
work environment, professional self-respect and confidence, career improvement 
opportunities and workload 
Khan (2004) 
The importance of salary Ololube (2004) 
Organizational vision, respect, motivation, management systems, pay, benefits and working 
environments Chen et al. (2006) 
Working conditions, goal progress, work-related self-efficacy, 
positive affectivity, and efficacy- relevant supports 
Lent and Brown (2006) 
 
Duffy and Lent (2009) 
Quality of school environment and academic engagement Huang and Waxman (2009) 
Culture, teaching competencies, students’ behavior, school environment, teachers’  
relationships (with other teachers, management, parents and students) Darmody and Smyth (2010) 
Participation in decision making 
Belasco and Alutto (1972) 
 
cited by Duze (2011) 
Nature of the job, work environment, characteristics of the organization, relationships with 
colleagues and personal ability  Li and Hung (2012) 
 
For this research the authors chose to concentrate on the following factors: the level of parental involvement, 
organizational support through professional development, workload and distribution of justice in addition to 
personality traits through extraversion and agreeableness. These factors are believed to be suited for the Kuwaiti 
educational environment and lead to teachers’ satisfaction. 
 
Parental involvement in schools has gained the attention of many researchers and practitioners since 1980s 
as it was found to be positively associated with children’s academic performance (Heitin, 2012 and Grayson, 
2013). Authors like Darmody and Smyth (2010) explained that a good teacher-parent relationship can 
significantly improve teachers’ self-perception as well as satisfaction. Isaiah (2013) debated that school-based 
involvements give parents the opportunity to observe and monitor various school activities and hence, 
parents can better collaborate with teachers to promote and encourage children’s behavior to complete 
school tasks and homework. From a student perspective, students with more involved parents have less 
behavioral issues, achieve higher grades and have a higher potential of pursuing their education more 
successfully than those with less involved parents. Moreover, the same author argued that parental involvement 
plays an important role in terms of teaching and learning, which is considered to be a determinant of teachers’ 
satisfaction. However, while he emphasizes that parental involvement is important for increasing the strength of 
partnership between parents and teachers, he also warns against any involvement that makes it difficult for the 
teachers’ educational role and/or is used to criticize teachers.  
 
Personality traits are about the dimensions used to describe people’s personalities and are believed to play a 
vital role in the way teachers interact with students and parents (Michaelowa, 2002). In a study conducted by the 
OECD (2009), it was suggested that personality traits and skills have a significant influence on the level of job 
satisfaction of school teachers. The theory behind this suggestion is the theory of person-environment fit which 
explains that personal interests and possessed skills play an important role towards achieving job satisfaction 
(Tracey and Rounds, 1996b cited by Durr and Tracey, 2009). In this context, the focus shall be primarily on two 
traits, which are extraversion and agreeableness as they are believed to be of high relevance to the desired 
personal characteristics and social motivation. These specific traits seem to have a direct effect on teachers’ 
teaching approaches and the eventual learning experience. Furthermore, it was explained that teachers with 
knowledgeable and promoting personality tend to make the classroom an encouraging learning environment 
which sustains the comfort and motivation of students (Arif et al., 2012). 
 
According to Li and Hung (2012), extraversion is mainly associated with certain attributes as the ability of 
association and sociability. It is about the extent to which individuals are active, dominant, optimistic, lively 
and passionate. For Isaiah ( 2013) and Li and Hung ( 2012) teachers who are low in extraversion are less 
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comfortable with parents’ participation than other teachers who are high on this characteristic. As a result, 
extravert teachers enjoy a high degree of job satisfaction when their job is associated with a  high level of 
parental involvement and personal interactions. Also, extravert teachers tend to develop good relations with 
their students, who in turn feel more encouraged to pay attention in class and make extra efforts (Arif et al., 
2012). This helps students to get higher grades and do their school work as required, all of which will help in 
increasing teachers’ satisfaction. 
 
The characteristic agreeableness refers to a person trustworthiness, tolerance, helpfulness and support (Koole 
et al., 2001). In general, agreeableness relates to the way in which individuals deals with others (Li and Hung, 
2012). Agreeable school teachers are more motivated to sustain good personal relations with parents and 
students. Accordingly, teachers high in agreeableness enjoy a  higher level of job satisfaction than their 
counterparts with less level of agreeableness. This is especially true, as agreeable individuals have the 
willingness to help parents as well as to react to students’ needs. It is priceless to have students who achieve 
quick progress and high grades when their teachers are trustful, helpful and supportive, which in return is 
responsible for increasing teachers’ level of job satisfaction (Zembylas and Papanastasiou, 2004).  
 
Perceived organization support is about the process through which ideas are exchanged as organizational 
members develop an obligatory feeling of repaying the organization beyond expectation in response to the 
organization’s goodwill (Bogler and Nir, 2012). Oganizational support includes more than one aspect, for Eder 
(2008), employees tend to develop certain beliefs associated with the level to which the firm values employees’ 
work, contributions and pays attention to their well-being. Therefore, as the organization keeps rewarding its 
employees, it would acquire sustained positive behaviors and would increase their level of job satisfaction 
(Bogler and Nir, 2012). In the same manner, when the school’s management identifies, appreciates and rewards 
good teachers, this latter would become more committed. Moreover, they would continuously seek to improve 
their performance and, eventually, their level of job satisfaction would get high. 
 
Employees working in different organizations expect a certain level of professional development 
opportunities and thus, failure to meet these expectations tend to have a negative impact on teachers’ 
satisfaction and performance in addition to their commitment to the firm. This is typical of teachers too, who over 
the years develop a  high level of experience from their daily interaction with different types of students and 
from their exposure to varying their teaching approaches. Arif et al. ( 2012) argue that such an experience is 
expected to be appreciated by the management of any institution. I t  was found that schools which empower 
their teachers through involving them in the decision-making process, providing career growth opportunities, 
promotions, training programs and self-efficacy, tend to create highly satisfied teachers (Bogler and Nir, 2012). 
Furthermore, Zembylas and Papanastasiou (2004) point to the fact that the level of teachers’ satisfaction tend to 
decrease later in their career compared with when they started their teaching career.  
 
For their part, Arif et al. (2012) further explain an alternative way of professional development, through 
specialized training programs. The authors indicated that such programs are responsible for improving teachers’ 
effectiveness and eventually increasing their satisfaction as they develop a feeling of being appreciated and 
recognized by their management. In this context, Beaudry (2009) has proposed that professional development of 
teachers can be achieved through continuously surveying staff, providing periodical performance appraisals and 
offering training programs based on individuals’ strengths, weaknesses and work requirements.  
Workload entails the amount of work that needs to be done in a specific period. Teachers’ work 
involves preparing next days’ lessons, grading, interacting with students, parents and work colleagues in 
addition to dealing with underperforming students. Moreover, and in addition to their daily routine work, 
teachers’ job also includes continuously learning new approaches. Klassen and Chui (2010) indicated that for 
many teachers, the profession is responsible for bringing personal satisfaction.  
 
However, for Li and Hung (2012), the amount of work that school teachers conduct on a  daily basis is 
responsible for increasing the level of work-related stress. This is particularly true, when their working hours 
are not usually sufficient to complete their work at school; or when dealing with demands from students, parents, 
colleagues, misbehavior and poor appreciations (Dick and Wagner, 2001). Similarly, Dibbon (2004) argued that 
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attracting and retaining school teachers is becoming a serious challenge in many countries, especially in the 
developed world, like Canada, England and the USA. Zembylas and Papanastasiou (2004) and Dick and 
Wagner (2001) also explained that the rate of attrition of new teachers with few years of experience is fairly 
high mainly because of workload, in addition to other factors like stress, lack of career development 
opportunities, late promotions and dissatisfaction.  
 
Distribution of justice refers to the way employees or school teachers perceive their organizational 
treatment. Employees who perceive consistent organizational values and treatments, tend to have a higher level of 
satisfaction. This means that the distribution of justice significantly influence job satisfaction (Zainalipour et 
al., 2010). However, there are other aspects that are considered in this distribution of justice. Michaelowa 
(2002) explained that the distribution of justice also involves the development of the belief that employees 
are equally treated and rewarded for their performance and are having the same career development 
opportunities in addition to having fair distribution of work. Employees need to be appreciated and 
distinguished for their good performance and high values. This is especially important as Cheng and Chen 
(2011) found that failing to recognize good performers have a negative impact on performance and 
discourages other employees from attempting to improve their performance in general. The same authors also 
argued that schools with well-developed reward systems have higher levels of employees’ job satisfaction and 
better learning environment. Such findings prove that teachers’ satisfaction can be directly related to teaching 
performance and hence, satisfied teachers would have more academically successful students. Moreover, it was 
found that the higher the level of fairness the greater employees’ level of satisfaction. Based on the reward 
system, salary is also an important attribute of justice and has a direct impact on job satisfaction.  
 
Previous studies indicated that in many countries around the world (excluding western ones), the teaching 
profession is still viewed as a highly attractive job to high-school graduates. Such attractiveness has stemmed 
from the fact that school teachers enjoy competitive benefits like immediate employment opportunity after 
graduation, less working hours, longer vacations, good salaries and high professional status (Zembylas and 
Papanastasiou, 2004). However, this is not always true as in many countries (including western countries) people 
are discouraged from taking teaching as a  profession or are switching to other jobs  (Dibbon, 2004). This in 
return has created a serious shortage in teachers  
 
 
 
2.3 The Conceptual Model  
Figure 1 – Teachers’ satisfaction and its determinants conceptual model 
 
Figure 1:Source: Adapted from Bogler and Nir (2012); Li and Hung (2012) and Cheng and Chen (2011) 
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The conceptual model (Figure 1), is derived from the work of Bogler and Nir (2012), Li and Hung (2012) in 
addition to the study of Cheng and Chen (2011). The model proposes that teachers’ job satisfaction in primary 
school is impacted by parental involvement in terms of attending school meetings and events, teachers’ 
personality traits in terms of extraversion and agreeableness; in addition to organizational support which involves 
professional development of teachers, workload of teaching and distribution of justice as perceived by 
teachers. Moreover, the same model indicates that students’ parent involvement is positively influenced by 
the teachers’ personality.  
 
3. Research Design and Methodology 
 
3.1 Research context 
 
Although the Kuwaiti government is increasingly emphasizing on the importance of education and tries to 
provide enough support and resources to ensure that all students of the country receive a  high level of 
education; however, it seems that the country suffers from a  shortage of Kuwaiti teachers as many new 
graduates tend to go towards other professions and jobs that are not related to education (alshahedkw.com, 
2011). The recent initiative taken by the Ministry of Education stresses that Kuwait is now increasing the 
performance of the education sector in order to increase the satisfaction of both students and teachers. 
 
3.2 Research objective 
 
• Identify and assess the critical factors that impact on female teachers’ level of satisfaction in the public 
educational sector in the Al-Jahra educational region of Kuwait. 
 
 
3.3 Research hypotheses 
 
In order to reach this objective, and based on the reviewed literature and the conceptual model presented, a series of 
hypotheses have been formulated: 
• Hypothesis H1: Parental Involvement is significantly influenced by Personality Traits of teachers 
(agreeableness and extraversion) 
• Hypothesis   H2:   Teacher’s   Satisfaction   is   significantly influenced   by   Parental Involvement in their 
children’s education 
• Hypothesis H3: Teacher’s Satisfaction is significantly influenced by Personality Traits of teachers 
(agreeableness and extraversion) 
• Hypothesis H4: Teacher’s Satisfaction is significantly influenced by Organizational Support for teachers 
(professional development, workload and distribution of justice) 
 
3.4 Research instrument, measurement and sampling 
 
The study’s research methodology follows a deductive approach, an explanatory and descriptive purpose and a 
quantitative method where a survey was created to collect the necessary data. For that purpose and based on 
previous studies reviewed in the literature, a set of 39 questions/statements has been developed to cover the 
model’s variable. The main sources of the questionnaire were derived from McKenzie (2003), Cheng and Chen 
(2011), Li and Hung (2012) and Farrington (2012). The measuring of the statements was done through five point 
Likert-scale, where the participants were asked to select one of the five available options: strongly disagree, 
disagree, neutral, agree and strongly agree. A separate section in the survey dealt with the socio-demographic 
characteristics of the respondent teachers and which includes age group, level of education, marital status, 
nationality and years of experience in education. Each demographic attribute has been chosen to satisfy the 
purpose of the research.  
 
The selected population in this research is limited to female primary school teachers working in Al-Jahra 
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educational region in the state of Kuwait. The study uses the convenience sampling technique which implies a non-
probability sampling. After doing a back to back translation (from English into Arabic and vice versa), the s urvey 
was distributed using hard copies in the English and Arabic language. The collection of the surveys took three 
weeks during which time 223 questionnaires were collected, of which only 203 were found to be valid for analysis 
which was done using SPSS v.21. 
 
4. Data Analysis 
 
4.1 Socio demographic analysis  
 
The socio-demographics of the studied sample indicates that more than half of the respondents is middle aged, 
between 30 to 39 years old and are of Kuwaiti origins. Examining the respondents’ educational background, shows 
that 91% are degree holders. The years of experience in the public sector education points to a wide range of 
experiences, with the largest group, representing 36%, belonging to those respondents with teaching experiences 
varying between 6 to 10 years. Overall it can be said that these results are fairly representative of women in primary 
schools in Kuwait where most teachers are in their thirties, married, of Kuwaiti origin, and with a fairly good 
experience in the public education sector. 
 
4.2 Conceptual model variable analysis  
 
The first test which was carried out on the studied variables was a reliability test. Its main purpose is to determine 
the internal consistency of the variables. The results indicate that the lowest Cronbach's alpha was found for 
“parental involvement” with a value of .71; while all the other variables showed values above .80 and were, 
therefore, kept for further analysis. In order to be guided on the types of further analysis to carry out, a normality 
test was performed through Kolmogorov-Smirnov statistics (Pallant, 2010). The results point to a normal 
distribution of the data (Sig. value of more than .05). Moreover and according to the same author, scatterplots 
were generated to check for linearity of the data (i.e. the nature of the relationship of the studied data), here again, 
we found no violation of the assumption of linearity.    
 
The variables’ descriptive analysis indicates that the parental involvement shows that just about less than half of 
the respondents agree and strongly agree that they worked in collaboration with their students’ parents while at the 
same time recognizing that the more involved the parents are the better it is for their job. With regards to the 
personality traits, the responses have been largely on the agreement side of the scales (agree and strongly agree), 
with 81% for agreeableness ( i .e .  being helpful, considerate, and providing support to the students); and 70% for 
extraversion (i.e. being calm, controlled, and talk when required). The analysis for organizational support showed 
that enhancing teachers’ knowledge and skills do result in improving students’ performance and achievements 
(with 52% of the respondents agreeing and strongly agreeing with the survey statements). In addition to this, just 
over a third of the respondents believe that their workload is heavy and similar results were found about the 
distributive justice fairness – 36% of the respondents believe that their schools’ distributive justice system is not fair. 
Finally, when the respondents were asked about their level of satisfaction with their teaching experience only 44% 
of the respondents claim to be satisfied teachers. 
 
      Table 2 – Pearson Correlation Analysis 
 
 Parent Invol. Agree. Extra. 
Prof. 
Devol. Work Dist. Just. 
Teacher 
Sat 
Parental Involvement 1       
Agreeableness .485** 1      
Extraversion .515** .877** 1     
Professional Development .345** .419** .562** 1    
Workload .170* .153* .209** .358** 1   
Distribution Justice .238** 0.134 .238** .493** .305** 1  
Teachers' Satisfaction .404** .376** .419** .619** .354** .637** 1 
**. Pearson correlation is significant at the 0.01 level (2-tailed) & *. at the 0.05 level (2-tailed) 
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An assessment of the relationships between the studied variables was also carried as shown in Table 2. The results 
indicate that all the relationships are positive and significant, except for the correlation between agreeableness and 
distributive justice which did not show significance. The strongest significant correlation is observed between the 
two personality traits, i.e. agreeableness and extraversion with a  correlation value of r = 0.877. Other significant 
correlations can be observed between the distribution of justice and teacher’s satisfaction (r=0.637); professional 
development and teacher’s satisfaction (r=0.619); extraversion and professional development (r=0.562) and 
parental involvement and extraversion (r=0.515). Overall, all the independent variables are showing positive 
significant relationships with the main dependent variable, teachers’ satisfaction.   
 
Regression analysis is carried out to test the stated hypotheses which were derived from the studied model. The aim 
is to find out how much of the variance in the dependent variable can be explained by the independent variables. 
This analysis also gives an indication of the relative contribution of each independent variable. The first regression 
analysis tested hypothesis H1. Table 3 indicates that parental involvement is significantly influenced by extraversion 
only. In other words, teachers who are willing to socialize and interact with others are more likely to accept parental 
involvement; who will help the teachers’ task in creating a sociable learning environment, where the students may 
gain better education and achieve good results. 
 
Table 3 – Regression Analysis 
 
Dependent  Variables Independent Variables Regression Results 
Parental Involvement 
(H1) 
• Agreeableness 
• Extraversion 
 R Square= 27% 
 
• Extraversion (β= 0.389) 
Teacher Satisfaction 
 (H2, H3 & H4) 
• Parental Involvement 
• Agreeableness 
• Extraversion 
• Professional Development 
• Workload 
• Distribution of Justice 
R Square= 58% 
 
• Parental Involvement (β=0.152) 
• Agreeableness (β=0.267) 
• Professional Development (β= 0.343) 
• Distribution of Justice (β= 0.440) 
 
When examining the factors that significantly influence teachers’ satisfaction (Hypotheses H2, H3 & H4), the same 
table shows that parental involvement, agreeableness, professional development and distribution justice have a 
direct impact on satisfaction, with distribution justice being the factor that contributes the most towards teachers’ 
satisfaction ((β= 0.440). Therefore the perception of fair distribution of working hours, workload and rewards are 
critical for teachers’ satisfaction. Professional Development too seems to be an important attribute in providing good 
children education and consequently contributing towards teachers’ satisfaction β= 0.343.  
 
In the final part of the analysis, the study attempts to assess whether there are differences between the 
respondents’ socio-demographics factors when perceiving the model’s variables. To achieve this o bjective, 
various one-way ANOVA and independent sample T-Tests were carried out. The results indicate that the 
respondents’ different age groups, levels of education and years of experience in the education sector do not show 
any differences between them when perceiving any of the studied variables. However, when comparing the 
respondents’ nationalities (Kuwaitis and Non-Kuwaitis), results indicate that there are differences between both 
groups when perceiving workload only. Non-Kuwaitis seems to perceive the workload more than Kuwaiti nationals 
(mean value = 3.08 and 2.81 respectively). With regards to the marital status, it appears that differences exist 
between married and non-married respondents with regards to the level of distribution justice and teachers’ 
satisfaction. Married respondents do perceive distribution justice and their satisfaction better than the non-married 
ones (mean value = 2.98 vs. 2.54 for justice and 3.42 vs. 3.10 for satisfaction). 
 
4.3 Discussion and Study Contribution 
 
The study results show that extraversion has a direct significant influence towards parental involvement. With 
regards to the factors which significant influence towards teachers' satisfaction, results indicate the following: 
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parental involvement, agreeableness, professional development and distribution of justice. As for the Socio-
demographic variables, significant differences have been observed between nationalities when perceiving 
workload and marital status when perceiving distribution of justice and satisfaction.  
 
Teachers' satisfaction is found to be significantly influenced by parental involvement, this is in agreement with 
Darmody and Smyth (2010) and Isaiah (2013) work. It is critical that collaboration between teachers and parents 
exist, because it will undoubtedly help teachers in monitoring their students better to achieve good results 
(argument also supported by Heitin (2012) and Grayson (2013)) and will enhance their sense of satisfaction 
with the work they are doing.  
 
Personality traits indicate mix results with regards to parental involvement and teachers’ satisfaction. Both these 
findings contradict the literature that claim that teachers should be both extravert and agreeable if their 
level of satisfaction is going to be optimized as argued by Koole et al. ( 2001), Zembylas and Papanastasiou 
(2004), Arif et al. ( 2012), Li and Hung ( 2012) and Isaiah (2013).  
 
The findings about extraversion in relation to parental involvement in the context of women teachers 
in Kuwait can be interpreted by the fact that teachers do need to be very sociable when interacting with 
parents. However, they do not perceive the need to be agreeable, i.e. too friendly and supportive of the 
parents (for ethical and cultural reasons). These are character istics that are preferred to be kept for the 
classroom when interacting directly and on a daily basis with their students.  
 
When relating the personality traits to the teachers’ satisfaction, the findings indicate that only 
agreeableness has a direct effect on satisfaction. This result can be explained by the fact that in order for 
teachers to get the best out of their students they must possess this characteristic in terms of 
trustworthiness, tolerance helpfulness and support. These in turn will help them feel better about 
themselves and their jobs when they see students progressing and doing well. This is also an idea argued 
and supported by Zembylas and Papanastasiou (2004). On the other hand, the extraversion factor does seem 
to have a direct impact on the teachers’ overall satisfaction. Perhaps being perceived as too sociable is not 
too good for the class atmosphere and learning progress of students. It can be argued that the Kuwaiti environment 
does not favor this kind of attitude if results are to be achieved and, therefore, being perceived as not being extrovert 
is not directly linked to job satisfaction.  
 
Professional development and distribution of justice, under organizational support, seem to have a direct impact 
on teachers’ satisfaction. The literature (Dibbon, 2004; Beaudry, 2009; Cheng and Chen, 2011; Arif et al., 2012 
and Bogler and Nir, 2012) does emphasize on the importance and influence of the organization’s role in supporting, 
helping, training and motivating its staff and providing them with the appropriate environment so that they can 
perform their job efficiently and effectively. Professional development is not only beneficial for the teachers 
themselves but also for the institution itself, if it wants to remain attractive and competitive. Teachers, with the full 
support of the school must be allowed to develop themselves; by doing so the school will be able to better retain 
them. While developing teachers is critical, so is the distributive justice within the firm. In agreement with Cheng 
and Chen, ( 2011) teachers who believe are not treated fairly by their institutions in terms of recognition, training 
opportunities, rewards, hours and tasks distribution, will feel badly treated and will find it very difficult to perform 
to the best of their ability. From a descriptive point of view, the analysis found that the respondents were not entirely 
satisfied with the ways working hours, and rewards are generally distributed, this result will only detract from the 
teachers’ motivations and satisfaction. However having a transparent system in place that allows everybody to see 
how the school is treating its teachers will only enhance their motivations and desire to perform well, which both 
parties will benefit from.   
 
With regards to the third element of organization support, examined in this study, workload was found to be 
perceived as poor and not directly contributing to teachers’ satisfaction. The survey’s results showed that the 
respondents had excessive workload. They also felt pressurized to accomplish tasks within pre-determined periods 
of time and felt exhausted because of their job. These are clear characteristics of increased workload and for which 
authors like Zembylas and Papanastasiou (2004) and Li and Hung ( 2012) warned about, if they are not remedied 
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against. Academic institutions will not only have stressed and demotivated teachers, but they will also face a high 
level of sick leave and even high turnover rates. The analysis indicated that workload does not seem to have a 
direct influence on teachers’ satisfaction. This finding does not support the literature of Klassen and Chui (2010) 
who argued that when the workload brings with it new ways of doing things and new learning experiences, it 
should enhance teachers’ job and bring personal satisfaction to them. The case of women teachers in Kuwait does 
not seem to bring these positive dimensions of the workload and, therefore, the insignificant result. It is critical for 
any academic institution to understand the possible negative impact of such increase of workload on their staff 
performance and on their satisfaction. Thus, adequate measures need to be taken in order to understand teachers’ 
workload such as conducting surveys, appraisals and personal interviews to realize how they cope with their work 
and how it is affecting them, so that corrective actions can be taken. 
 
The means comparison of the socio-demographic variables also brought about some intriguing and unexpected 
results. Where differences were expected, the findings turned out to be insignificant, like for example teachers’ 
years of experiences, where authors like Zembylas and Papanastasiou (2004) clearly argued that the level of 
teachers’ satisfaction tend to decrease as they progress in their career. This study could not find any justification 
for such an argument. However, differences were encountered when comparing the marital status of the 
respondents. It appears that married teachers deal better with the factor distribution of justice and seem to be 
satisfied teachers when compared to those who are not married. Although no literature was found to assess and 
justify marital status, within the context of women teachers, it can be argued that married respondents managed to 
strike a balance between family and professional life, and perhaps are less judgmental about how things could be 
done and/or should be done, and, therefore, are easier to satisfy. Nationality was another demographic factor where 
differences emerged. This is not a surprising result when one sees how the population of Kuwait is structured - 
more than two-third are none-Kuwaitis. The differences emerged with the variable “workload.” and where non-
Kuwaitis seem to perceive it more. This can be explained by the fact that that it is easier to demand, even expect 
more from non-Kuwaitis than Kuwaitis, this is a fact that can be seen in other sectors and not only education. 
 
Overall the analysis about teachers’ satisfaction generated new insights into what satisfy women teachers in 
primary schools in Kuwait, with some results supporting the general literature and others refuting it. However, 
some weaknesses have been able to be pinpointed so that action could be taken to remedy them.  
 
This study contributes to the existing knowledge of primary teaching teachers’ satisfaction in general, and more 
specifically on women teachers in Kuwait. In particular it provides a better understanding of primary teaching 
needs and care required to enhance teaching in a country like Kuwait, where the means are available to improve 
the level of education and the welfare of teachers. The research sheds the light on the assessment of some critical 
and influential factors required for developing positive reactions towards teachers’ satisfaction, and maintaining 
them and attracting new ones to the sector of education. 
 
5. Limitations and Future Research 
 
One of the major findings of this study is that workload and teachers’ extraversion towards satisfaction were 
found to be insignificant. Future research recommends deeper investigation on these two variables. Moreover, 
further studies should examine separately each of the personality traits (extraversion and agreeableness) and 
organizational support (professional development, workload and distribution of justice) and their impact on 
satisfaction. By doing so, a better understanding of each construct and its relationship with satisfaction could be 
derived.     
 
Better understanding of the relationship parental involvement and teachers is also required by implicating and 
seeking parents’ opinions in future research. This can be achieved through interviewing both parents and teachers. 
 
While the model used is comprehensive, and does test teachers’ satisfaction, and from which important 
conclusions were derived, future research could enhance it by including other variables such as service quality, 
experience, motivation, and pay/benefits. 
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The current study concentrated on public schools only; it is, therefore, important that future research focus on the 
role and support the government plays and brings to the education sector. Moreover, future investigations could also 
study the private educational system and the strategies put in place to satisfy teachers. The results could then be 
compared with the public sector so that a comprehensive understanding of the entire education system of the country is 
made.  
 
The study is limited in its scope as it only focused on the satisfaction of women primary teachers in a specific 
area of Kuwait. It does not reflect the opinion of the whole primary teachers in Kuwait as it excludes other regions 
and male teachers. It is, therefore, recommended that the scope should be geographically widened and that male 
teachers participate in future researches. 
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